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•  Catholic, Liberal Arts, 

Lasallian private institution 
•  2,643 undergraduate and 

1,136 graduate students 
•  67.6% four-year 

graduation* 
•  86.4% first-year retention** 
•  Hispanic serving institution 
•  59% female, 41% male 
•  54.8% students of color 
•  32% first generation 
•  28% Pell eligible 
•  Predominately white 

faculty/staff 



EARLIEST MEMORIES 

Find a partner. Share. 
What are your earliest memories of being [insert 
identity category: gender, sexuality, race, ethnic 
identity, etc.], and what messages came from your 
family about that narrative? 
 
 

 
How did those messages shape your life? 
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Earliest Memories Message/Narrative 



LEARNING OBJECTIVES 

•  Recognize and validate that intergenerational 
trauma exists  

•  Develop individual and community strategies on 
how to support students in persisting through these 
historical traumas 

•  Positively impact student success and leadership 
development 
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BACKDROP 

•  Astin (1985) – engagement within/outside the classroom 
crucial to persistence; “outputs” include academic and 
psychosocial success; did not factor impact of the institution 

•  Tinto (1993) – furthered concept of need for student integration 
into campus community 

•  Kuh’s (2008) – work to identify high impact practices resulted 
in benchmarks incorporated into the student experience to 
move students from dependence to independence and finally 
to interdependence (Frederick, Sasso, & Barratt, 2015; Sosa & 
Pascua Dea, 2017) 

•  Baxter Magolda (1998; 2014) – self-authorship 

•  Rendon (2007) – validation theory 
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BACKDROP 
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Early waves must be updated in context of critical race theory, 
critical pedagogies, and how New Majority students are 

affected by stagnant institutional structures, systemic racism 
and institutionalized oppression.  

Intergenerational  
Trauma 

Student 
Achievement New Majority 



RESEARCH QUESTIONS AND HYPOTHESIS 

Research Question 
How does providing writing supports with a specific 
focus on promoting social connectedness, self-efficacy, 
and resiliency improve students’ academic outcomes 
and student success (Baxter Magolda, 1998; 2014)? 
Hypothesis 
Students who learn to express their narratives with 
support from graduate student instructors can begin to 
eradicate internalized intergenerational trauma and 
improve their writing skills while increasing self-efficacy 
and improving academic outcomes.  
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FRAMEWORK: INTERGENERATIONAL TRAUMA 

“These crimes are perpetuated in a seemingly never-
ending cycle. The powerful oppress the less powerful 
who, in turn oppress those even less powerful than 
they. These cycles of oppression leave scars on the 
victims and victors alike, scars that embed 
themselves in our collective psyches and are 
passed down through generations, robbing us of 
our humanity”� (DeGruy, 2005, p. 4) 
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FRAMEWORK: INTERGENERATIONAL TRAUMA 

Who is susceptible? 
Children, grandchildren, great- 
grandchildren; all relatives of persons  
who have experienced significant 
trauma such as: Slavery, The 
Holocaust, rape, incest, Human 
Trafficking, child abuse...  
 
How is it manifested? 
Unresolved & misunderstood panic, 
fear, depression, anxiety, anger, pain 
lack of motivation, imposter 
syndrome, sense of powerlessness, 
hopelessness, survivor guilt, deep 
sadness, anti-social behaviors. 

How is it hidden? 
Failure to disclose symptoms, alcohol 
and other drug abuse, masking of 
consistent undisclosed unease. 
 
How is it treated? 
Eye movement desensitization & 
reprocessing (EMDR); CBT; Narrative 
therapies; Important to take time 
building the relationship. 
 
 
 
 
Sotero (2006) 
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FRAMEWORK: INTERGENERATIONAL TRAUMA 
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Four Principles of Intergenerational/Historical Trauma 
 A dominant group intentionally 
and purposefully perpetuates 
trauma on another group 

 Trauma can include multiple 
calamitous occurrences and 
continues over extended periods 
of time. 

Collectively felt experiences of 
traumatic events resonate within 
and around the group. 

The enormity of the traumatic 
event(s) significantly disturbs the 
group from its instinctive trajectory 
and a culture of physiological, 
societal, and economic inequities 
endure from generation to 
generation  
 
Sotero (2006) 



THE NARRATIVE PROJECT 

You’re not a victim for sharing your story. You are a survivor 
setting the world on fire with your truth. And you never know who 

needs your light, your warmth, and raging courage.  -Alex Elle 
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First Gen/Low Income  Building on Strengths  Narrative Project  

↓ Social/Cultural Capital  Determination  Transformative  

Battle Fatigue  Grit  ↑ Retention, 
Persistence, Graduation  

↓  Informed Decisions  Resilience  Data-driven Decisions  

Isolation  Collectivist Perspective  Social Connectedness  

Imposter Syndrome  Resourceful  ↑  Sense of Belonging  

Stereotype Threat Flexibility  Positive Well Being  



PURPOSE OF NARRATIVES 

•  Provides insight into experiences, a way to 
understand identities, lessen cognitive dissonance, 
and learn to use voice to express thoughts, feelings, 
and perspectives (Ochs & Capps, 2001)  

•  Provides a way to understand one’s experiences 
and reflect on them in ways that demonstrate 
growth both in terms of socio-emotional outcomes 
and identity, demonstrating power and confidence 
(McCabe & Bliss, 2003)  
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THE NARRATIVE PROJECT 
Fo
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at

 

-Semester-long 
-Meet once/week 
for 90 minutes 
-MFA Graduate 
Student 
Instructor (2nd 
Year) 
-4-5 students – 
cluster by year in 
school 
-Pre- and Post- 
assessment 

In
 C

la
ss

 

-Homework - 
Read prior to 
class 
-Week 1 - 
Discussion – 
theme 
-Homework - 
Write 
-Week 2 – 
Workshopping 

Fi
na

l -Final essay 
-Community 
reading 
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METHOD 

•  Qualitative study, narrative participatory design 
•  Data collection began in spring 2015 - final paper, 

public reading (N = 59) 
•  2015 – 17 participants 
•  2016 – 12 participants 
•  2017 – 25 participants 
•  2018 – 5 participants 

•  Participants range from second year to fourth year 
students 

•  Conducted informal assessments in spring 2015 pilot 
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METHOD 

Research team review narratives and extract themes: 
•  Examine development of students’ success 
•  Extract key variables of social-connectedness, self-

efficacy, resiliency 
•  Highlight where students might have spoken to 

traumas and situations that brought forth their 
strength and resiliency 

•  Examine students’ confidence in writing 
•  Review student performance 
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PRELIMINARY RESULTS 

Early outcome information demonstrates how narrative 
sharing as a critical pedagogy: 
 
•  Positively engages first generation, low income, 

and underrepresented students (NM students) 
while promoting their positive characteristics 

•  Extracts avenues for instigating institutional 
change to support NM students while addressing 
the effects of intergenerational trauma on student 
success 

16 



PRELIMINARY RESULTS 

Increased NM students’ self-efficacy and performance 
through: 
•  Exploring IT and how IT has impacted their educational 

journey 

•  Recognizing the strength and resilience demonstrated by their 
ancestors while exploring their histories and writing their own 

•  Moving institutions/higher education personnel from 
traditionally promoted deficit-based frameworks 

•  Validating that institutions of higher education were not 
designed for NM students 

•  Implementing approaches aligned with collectivist 
methodologies resulting in increases in retention, 
performance, and graduation of NM students 
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STUDY SIGNIFICANCE 

•  Recognizes the chasm that exists between 
traditional deficit based approaches to student 
success and strengths-based approaches 

•  Considers IT as a circumstance to be 
acknowledged rather than as a characteristic of NM 
students 

•  Separates IT from pathologization of NM students 
and instead consider it a way to build on innate 
strengths also passed through the generations 
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EXCERPTS FROM NARRATIVES 

“Leaving me was probably the best thing you ever 
taught me.” 

 

“They say you never really know what you have 
until it’s gone and I never really grasped the 

meaning of that cliché phrase until my dad passed 
away.” 

 

“Jim Beam was his weapon of choice. In the beginning, he would 
only go through a bottle every couple of weeks, but as time went 
on, he could drink a bottle a day. He had hiding spots all over the 

house that he didn’t think anyone knew about, like under the 
papers in his bottom desk drawer or the occasional shot size 

bottle hidden in a decorative swan in the bathroom.” 
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CONCLUSION 
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Take time to understand more about how students process life 
experiences in context of IT can aid in creating institutional 

polices and interventions relevant to NM students 

New Majority 

Inter-
generational  

Trauma 

Student 
Achievement 

Institutional 
Policies 
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THANK YOU! 


